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COVID-19 Amendment to Effective Behaviour Policy:

In light of children returning to school, this amendment will sit with the school policy that supports
behaviours of the children in school. The policy fully aligns with the agreed risk assessment that has
been developed in each of the schools within the Horizon MAT and has been approved by the Trust
Board.

Within the school the priority during this period of COVID-19 is to protect the welfare of the staff and
children in all the schools. All children will be expected to follow the expectations around hygiene,
hand-washing, following one-way systems and remaining in their Year group bubble. Where a child
does not follow the expectations within the policy and this puts vulnerability on another child
or member of staff, alternative arrangements may have to be made. Discussions between parents and
the school will be held where there is an issue.

In the drafting of the risk assessment for each school, the schools have also developed a risk
assessment identifying individuals who have difficulties in following the policy. The individual risk
assessments for children presenting with SEND or as vulnerable, further provision is identified.

The safety and welfare of the staff and children at all schools during this period is priority.

Expectations:
e Follow amended covid-safe class charters — rules, rights and responsibilities.
e Follow hygiene expectations: regular handwashing, not sharing equipment or food, using
named equipment as instructed.
e Remain in own Year group bubble/zones at all times.
e To follow one way systems as instructed or to follow markings.

Introduction

The purpose of this core policy is to bring together all aspects of behaviour at Elburton Primary School,
this includes the promotion of our learning behaviours across the school. It also links directly to the
school’s ‘Anti-Bullying’ Policy, examples of good practice are contained within this policy. There are
several appendices with this policy that support the implementation and ongoing effectiveness of the

policy.

Aims

At Elburton Primary School we know that behaviour is closely linked to effective learning- a school
with a rigorous, consistent and fair behaviour policy ensures that pupils are safe and that learning can
take place effectively. We encourage an environment that enables all of our learners/pupils to learn
and play in a safe, nurturing, respectful manner, and for our staff to be able to work in this way.

Elburton School has shared values regarding Behaviour - ‘Our School Charter’

e  Safe: A school where all feel safe and secure. A school where all take responsibility for their
own actions and pride in all they do and how they present themselves to others.

e  Pride: A school where we take pride in our active participation, aspiring to be the best we can
be.

o  Flourish: A school with high expectations for all its members who are encouraged to feel pride,
self-respect and value differences. A school that empowers our children to thrive and make the
right choices.

e Inspire: A school where we will inspire each other to become independent, self-motivated and
confident. A school that defines clear and consistent guidelines of behaviour while promoting
positive and fair expectations.

e Respect: A school which emphasises a collaborative approach to problem solving and
communications are open and good, where all are considerate to one another listening, valuing
and respecting the opinions of others.
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Rationale
The premise behind our Effective Behaviours policy:
Instead of thinking of a child as behaving badly which disposes you to think of punishment,
thinking of a child as struggling to handle something difficult so that it then encourages you to
help them through their distress.

Strong relationships between staff, pupils and parents are vital. Staff must be fair and consistent with
pupils (considering individual needs) and pupils need to understand that the staff member is always
in control enabling pupils to feel safe. Equally staff must be approachable and there to help (not only
there to discipline) and pupils must understand this. If a member of staff is having difficulties with an
individual or group of pupils, they are to seek support in order to make a positive change.

This policy is developed to ensure guidance for the school community in order to promote positive
and effective behaviour in the school. The procedures and guidance in this document provide a
consistent approach across the whole school and enables pupils, parents and staff to understand the
approaches to the management of behaviour in the school. It is also recognised that for some pupils,
variance on these procedures will be made in order to meet specific social, emotional, learning or
other needs which will require a personalised approach which can be discussed in the first instance
with the class teacher and then the appropriate senior leader.

At Elburton Primary School, we know that behaviour is closely linked to effective learning - a school
with a rigorous, consistent and fair behaviour policy ensures that pupils are safe, and that learning can
take place effectively. The school supports the pupils in self-regulating their behaviours.

We have identified that self-regulation is key in choosing effective behaviours for learning, therefore
key words and characters are used to support and embed this across the school.

Foundation stage Key Stage 1 Key Stage 2
e Sammy Stop e Sammy Stop e STOP
e Charlie Choice e Charlie Choice e CHOOSE
e Dani Driver e Dani Driver e REFLECT
e Robyn Repair e Freddie Focus e FOCUS
e Robyn Repair e REPAIR

(See Appendix 1 - Images to support self-regulation)

We believe that each pupil and adult at Elburton has rights and responsibilities:

Rights Responsibilities
We have the right to: We have the responsibility to:
e Learn e Allow others to learn
e Be respected and treated fairly e Respect others and treat them
e Be heard fairly
e Feel safe e Listen to others
o Keep others safe

Children are entitled and expected to:

e  Expect and provide a safe and secure environment to learn.

e  Torespect and be respected.

e  To treat others fairly and to be fairly treated.

e To be heard and to listen to others within the school community.

e To demonstrate the positive characteristics of a good learner such as concentrating, be willing
to have a go, being involved, to keep on trying and to work towards creating positive
relationships with others.
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Staff are entitled and expected to:

Expect and provide a safe and secure school environment conducive to effective and stimulating
learning using the Characteristics of Effective Learning as a guide (See Appendix 2 - Characteristics
of Effective Learning).

Establish consistent and clear routines so that expectations are clear. (See Appendix 3 —
Establishing good Routines).

Work and teach throughout the day without undue disruption caused by pupil’s unacceptable
behaviour.

Insist on high standard of acceptable behaviour from the pupils.

Encourage respect between pupils and proper respect for authority.

Prevent physical and verbal abuse between pupils in school.

Give priority to the needs of the majority of pupils, whilst at the same time recognising the needs
of the individual child.

Identify the cause of a pupil’s unacceptable behaviour using PACE conversation (Playfulness,
Acceptance, Curiosity and Empathy) to help modify or support behavioural choices seeking help
and support from others in so doing. (See Appendix 4 - PACE conversation tool)

Help pupils to repair and restore rather than simply saying sorry (See Appendix 5 — The
Restorative and Repair conversation)

Expect parents to help prepare their children to meet the school’s expectations and behave in
ways acceptable to the school community.

Expect parents and staff to treat each other with mutual respect in all forms of communication.
Implement agreed sanctions/consequences when pupils behave in unacceptable ways, including
creating a ‘Safe, Happy and Learning’ behaviour contract or exclusion from school in extreme
circumstances. (See Appendix 6 for ‘Safe, Happy and Learning’ behaviour contract)

Parents are entitled to:

The expectation that the school will maintain a safe and secure school environment conducive to
effective and stimulating learning.

The school’s highest expectation of their potential for achievement in all areas of school life.
Regular information from and consultation with the school about their child’s progress and
behaviour.

A clear set of guidelines and expectation about pupil’s behaviour in school.

Early notification from the school of any issues arising with their child’s behaviour.

Expect parents and staff to treat each other with mutual respect in all forms of communication.
Opportunities to help the school address their child’s behaviour problems.

Rewards and Consequences

Rewards

Consequences

Verbal praise

Written praise in books

Class jar

Heads certificates and leaf to go on the
‘Leaf for learning tree’

Star learning to be celebrated on learning
walls or achievement boards.

F/KS1- daily star learners with an overall
weekly star- certificate to be given out.
KS2- weekly star learners.

Star attitudes to be celebrated- linked to
termly focus on a learning
behaviour/attitude.

A ‘look’ to indicate the child is not
following the class, school expectations.
A ‘discussion’ between the child and
member of staff- ensuring clarity of
expectation and support for making the
right choice using PACE and self-
regulation characters.

Freddie Focus time- in class, in safe space
or in buddy class. (picture of Freddie
focus).

Communication with home- image of
telephone. Recorded on CPOMS.
Involvement with senior leadership team
(SLT) - picture of them.

Repair time
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If the behaviour is ongoing- refer to the
‘Ongoing Behaviour Chart’ - See Appendix
7.)

At any point, staff may record incident on
CPOMs but must record once it is at the
point of contacting parents, persistent or

involving SLT.

Play and lunch times

Rewards

Consequences

e Stickers- specific reason given to the
children for the sticker. Children who
receive a sticker put something in the
class jar.

e Positive affirmations for the behaviours
they are demonstrating.

e A ‘look’ to indicate the child is not
following the school expectations.

e A ‘discussion’ between the child and
member of staff- ensuring clarity of
expectation and support for making the
right choice using PACE and self-

regulation characters.

e Time out with key person, senior
teacher on lunch duty or member of SLT
for set time.

e Communication with home - by senior
teacher on lunch duty. Recorded on
CPOMS.

e Involvement with senior leadership
team.

Minor and Major Incidences

Minor incidents might include:

Talking at inappropriate times

Mistreating school or other property

Distracting other pupils

General behaviour around the school, eg running in the corridors, talking in assemblies
Not having the correct uniform to enable them to learn, eg PE kit, swimming kit and so on
Isolated shouting out

Not completing sufficient learning

Lack of co-operation with peers

Major incidents might include:

Any prejudice-based comments eg racist/homophobic/transphobic/religious/gender
Verbal/written comments, swearing, making comments intended, or likely, to cause upset or
offence to someone else

Theft

Vandalism of anybody’s property

Physical

Play fighting/rough play

Exclusion of peers from games, if intended to cause upset to them

Defiance after a reasonable request has been specifically directed at the individual by an adult
Bringing in inappropriate items

Ongoing multiple issues in a day

Persistent ongoing issues

In all cases where the behaviour is a significant cause for concern a Behaviour Plan (‘Safe, happy and
learning’ contract) is completed. This is circulated among leadership team, teaching teams and
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lunchtime support ensuring all are aware of the expectations as well as being shared with parents.
This will be monitored and reviewed at regular intervals (refer to the flow chart below in Appendix 7)

Internal Exclusion

Due to behaviour of a child it might be necessary to have an internal exclusion, parents will be
informed of this before it happens. The child will complete the same learning as those in class and
will be supervised by a member of staff.

Fixed Term and Permanent Exclusions

Only the Headteacher (or the acting headteacher) has the authority to exclude a pupil from school.
The headteacher may exclude a pupil for one or more fixed periods, for up to 45 days in any one school
year. The Headteachers may also exclude a pupil permanently. Itis also possible for the Headteacher
to convert a fixed term exclusion into a permanent exclusion, if the circumstances warrant this.

If the Headteacher excludes a pupil, the parent is informed immediately, giving reasons for the
exclusion. At the same time, the Headteacher makes it clear to the parents that they can, if they wish,
appeal against the decision to the governing body. The school will inform the parent how to make
such an appeal.

The Headteacher informs the LA/CEO of Horizon and the governing body about any exclusions. The
governing body cannot either exclude a pupil or extend the exclusion period made by the
Headteacher. The governing body has a discipline committee that is made up of three members- the
committee considers any appeals on behalf of the governors. When an appeals panel meets to
consider an exclusion, they consider the circumstances in which the pupil was excluded, consider any
representation by parents and the LA and consider whether the pupil should be reinstated. If the
governors’ appeal panel decides that a pupil should be reinstated, the Headteacher, must comply with
this ruling.

Monitoring
The Headteacher and a member of the SLT monitors the effectiveness of this policy on a regular basis.

This is reported to the governing body at regular intervals, and if necessary, makes recommendations
for further improvements.

The school keeps a record of incidences of misbehaviour on CPOMS- the class teacher records minor
classroom incidences. Incidences at lunchtime are closely communicated by the MTAs to the class
teacher and senior teacher on lunch duty that day in the first instance and then to SLT member for
that day.

It is the responsibility of the governing body to monitor the rate of internal exclusions and fixed term
exclusions, and to ensure the policy is implemented fairly and consistently.

Review
The governing body reviews this policy every year, however it can be reviewed earlier if needed, due

to government regulations or recommendations to the policy.

Appendix 1 Images to support self-regulation

N @

Sammy StSp  Charlie Choice  Freddie EOxus  paniDriver  Robyn Repair
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Appendix 2 Characteristics of Effective Learning

Characteristics of Effective Learning

Ancing out ored @xploing Beling Invohwad and concaninafing Having thidr cwn kdeas

- Ehowing curmsity shout okjest:, ewens end penpie . mmnmrmmumm - Thinking ofideas

- Using serees ioexplore e world 2rownc Siem - Fisding weys fo sofwe proflems
' ;" - Engaging inopen-ended sty - m““‘“’“’:“‘m - Finding reew wags todo ings
E E - Ehowing parfuleringeress - Hiteasily citracted Mcding lnks
J— | Playing with what thay knare - Peving stienizn etz - Waking fics and mticng pesems in their
= L] - Prefending objest mre things from theireperisnce Keping on trying sroerenm
U 8 . Reprepenting their sxperiences in plzy - Persicting with moiiity when challenges ceour - Meking predicion:
v E - Tking an & robe in their plzy - Mntﬁlﬂ;mm;m - Tesging theiridess

. Ak . - wnlm‘-'l Py - Desticging idess of grouping, SECUSADE:, CaUse 18
=§ mmnpelmmwm:mﬁm g beck eftercifticalies P
o o e .00 Enfying ccnieving Whet may sef cut 52 60 Choosing ways ¢ do things
[l secting chaenge - Ehawing sefistacion in meeding ther o goels - ;r'l_"lrg“l m&kﬁlﬂtWIMIul

- Bsingproud of how they sseompiizhed someshing - sohe e reacha
= % - Ehawinga fzan oo’ etfiice not Uz the end esuit . Checiing how well Seir aceiies ere going
=1 & 'mﬁ'ﬂ““““fﬁw:w . Enjoyngresingchalengesforthe iremsel - Changing stretegy Esnseces
Tether Ten exvizmal nesars or prase - Pmgesng how el the soproach worked

- Hmimuium.&mufuﬂnbm e - Eupportchildnen o choose their ertivities - what - Usethelanguag=ofshiskingans kaming: think
shiow/yOsr maTiinkensst in s covenngeess hings. H‘u‘.n-mtln no-udhu\-u'mﬂluuﬂ. Frizee, remiemier. forgak, ices, makes sangs plen,
- Hulp children as resded o do what ey e rying - shared leam, find-cut, confuused, figureout, Ining oo,
o b, withiourt tking ower o directing. llt.rritn.mdul et aied chvidres. - I.bﬂ:lbungl.lhnm shawing thet vou darft
- Joininphry sensihesly, Immuhmiﬂ!n'sneu - Bepceidreni besome seeneofEeirmemigoas, B EPeENERENTS, BRECUME
- i end ke plan: uuu:ern-uu' e 0w progress endl e zan thirk: mﬁuwr_ »
[ Toies end slonies. succestes. Desorioe whatyou see fem ying o - Encaurage cpenended tinking oy notseiting on
) E;“;h:mmszm”b"n i, ang theirown the Arstizmes- Wit sk is pocsitie?
risks for themsives. B sure 0 sspporChidEns PIRICESEES B RS, - Abxymrespectchieen's efforsend idees, o they
Lonfidence with words nd body lenguage. - = specificwien youprase, e:pemlmuirli Teosl st b tdoe . Pk with B rerwigies.
- Py o ko Children &ngege in actitiss - 5UZ 25 how the 2xid - Tm-pmn.un;:midr:nmhnnrd eantreiwhat
it cnelenges feced the =ffort theught keaming ey persish, & mnd hes rew ey o, Model sefelk, describing youractions s
endenjoment Takmor ebogtine process Ten . ey
00 peoducts. - i e =mess - Cive children e 1o talk and tink
(2] - Toalk ebut hiow yoou s the chiltire n get betierat - . . - Vmige guesbons, S, and m @y pasiEble mspones,
o things theough =ffortend prectios, ancwhetwe 2l - Children develop Teir osm "%Tﬂ:m without TuEhing ks engwers Do guiky.

(1 £an leam when things go wwong. ='E!:irﬂ. - Eupgort childeen's intemects over time, reminding
= thes of previous epprsarhes and enconrgisg ten
(%] o ks ComEsion s Detewen ther sxpenenoes
= - Mindeithe Crestive prooess, Showingrpourisinking

Q ot some ol the remy possioke weys fopear.
= - Bustaine d shased Siniong kelps chigren o el
[«] iz end mekoe ks, Folirw childrerss lead in
— CoMmesrsation, and ik shout things together.

] .
E _'g encouRter, end i suggestwens i pober the

F] peobiem.
w E - mwutmm ot do tings
.:.' ] - nciuding problentsohang, hinking and kaming.
== . Cive Temcitmctc ant help chilren 3 review their own
] peogeessEnd eaming Tekwithchildeeneboubehat
D H ey e doing, how Sy plan o oo i, whatworked
o £ ] AN whiat they woLid crenge nevttime.

- Moz the ples-do-meies process pourss,

lﬂ - Provade sHmusdng rmsourses which ere sooes pbie - Chilkznen will bescome mone deeply imeched when - In plenning actiities, sk poursel i sk o
[ = endoper-ended 50 ey can ke wsed, moved and youprowiesonething that knew endunususifor fppatunity i chutcnm 1o flad their own wie
T} combaned in B wansty of wiys. thembosxpioes, espeomllywhenitis linked o er T fipren! o dearkan ek owe g 260l

. BEmkE CLPE rRCOTTED ATE redEgant by R iideeras inzrests. childrenjustreproducingsomeone e sideas.
E mizrests - Kt whatarses childnends curics i, lnokingfor - Build in oprrhunities farchildren fo plry with
= . Amamgs Aevicks ingoer end pusdsarspazs and Signs ofdeepimvaement o entlyleaming thatis u elrrizks before usng them i plannsd wsts
=] resoues here childeen can explore uild e "Wﬁﬂwm - Py s & key opmorusity for children i isk
= . end rokeplay. . pranively and Tieidbly, salve probbem 5 and ik des.
= - Helz chignen parpentens by i g nrise, and deaply mc\rmlnaci'riu ] ] Em::h'hurmilnmmtmmrnll playiEme,
= E making seces visselly el end order;. - Chibdren ean o einteindoous on Hings Mat imerest uqm.bhm i, OnTE wenmand
o] G| - Pen firteend experiences nd chalenges F!m_mcr:dlﬁ'nd_ll‘hrm Help them o keep SUpporee reehonch uﬂ: -

n rporoprsietn the developraarrintthe childeen, igezsin ming by teling over phoogranis ofther - Reaponizseleen icizhie rotines heln
o= . - PrENIOuS BoTRiS. e neir
= E Elnrlr.thldruhmlrlllzmmdtl:tpnmd . Keepsigni s outinsteed ek mmﬂ )

= n Hiaying them mwy. - Routines zam be ek, while stil esiolly oroery.
0 - Mike speoe and tise for sl children o cominute. - Aeniinkedevperisnces tetfiolow e ide
i chikdine ere really thinkang ebout.
e o
- 2l
L = hacear and niof jast whet we are lesming.

Appendix 3 - Establishing Good Routines

Strong relationships between staff and pupils are vital. Staff must be fair and consistent with children
(taking into account individual needs) and pupils must also understand that the staff member is in
control at all times enabling the whole school community to feel safe. These expectations are
reinforced through good routines in the classroom and for when the children are around the school.

Good routines should be in place for:
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e  Start of the day (emotional register) — a warm welcome from staff at the classroom door every
day which also provides an opportunity for each child to feel valued, safe and secure in the
sense of connection with the member of staff. For most children, this can be achieved by the
simple acknowledgement of the child and the child having the knowledge that they are in mind.
It will also allow staff to notice any potential difficulties a child any have in settling to learn that
day.

e End of the day — to accommodate transition from school/home, allow for time organising things
to go home and a definite farewell through a class saying, song or goodbye wish.

e  Transition times — calm and ordered routines for coming in and out of the classroom, school,
assemblies, change of lessons and so on.

e  Lining up — clear guidance given for lining up and moving around the school.

e  Getting changed for PE — children expected to change quickly and quietly with clear guidance on
where to store clothes/kit.

e Moving around the school — calmly walking to the left around corridors, opening doors for
adults, using good manners, waiting for people in front of you and so on.

e Break and lunchtimes — clear guidance on expectation of not coming back into class
unsupervised, how to move around/on/off the playground, how to enter/leave the dining hall
and expectations of dining hall conduct.

Appendix 4 - The PACE conversation tool

PACE in Action
“An attitude of stance of Playfulness, Acceptance, Curiosity and Empathy: qualities that are helpful
when creating emotional safety and when trying to stay open and engaged with another person.
This, in turn, helps the other person stay open and engaged with you. These traits are similar to the
attitude that parents routinely show when communicating with infants.”
Dan Hughes 2017

P - PLAYFULNESS A - ACCEPTANCE

e Dampens stress and fear, as playfulness | ¢ Demonstrating that you are accepting
can enable the child to become used to them, including their challenges, needs
positive emotion. and what stage they are at.

e The part of the brain activated during e Communicating acceptance and warmth
laughter is different to the part by engaging rather than avoiding or
activated when experiencing shame, rejecting of them: being physically and
therefore a sense of humour is emotionally present.
protective. e By feeling accepted, the child can stay

e Encourages safe exploration regulated and avoid feeling shame- this

means that they’re able to learn from
their experiences.

In action: In action:
Be involved with the child’s interests; Stay with their comfortable feelings;
Show delight and enjoyment; Provide commentaries;
Follow-lead-follow; Opportunities for being quiet;
Keep interactions light and avoid questions; | When safety become a priority, increase
Use humour carefully. structure, boundaries and direction as
needed.
Examples:

Playfulness: ‘I like the way you’re building that tower... you seem to really enjoy using the different
materials...”

“l am following you and you’re showing me how to do this, thank you...”

“This is so much fun, | am enjoying time with you...”

Acceptance:
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“l can see you’re not feeling so good right now and that it’s really hard for you to feel caim...”
“I will keep you and the other children safe.”

C - CURIOSITY

E - EMPATHY

e This shows the child that you're
interested, therefore helping to
enhance their own curiosity about
themselves.

o Less likely to make them defensive, gets
through to the child in a way that anger

e Showing the children that ‘you get it’,
you’re sharing whatever emotion they
might be experiencing.

e Showing them that you’re not
overwhelmed by that emotion and that
you can manage it.

Wonder aloud and notice feelings;
Recognise positive qualities;

Model thinking, noticing, making sense of
cause and effect;

Stress scaling when arousal levels are low;
Create a narrative for the child.

cannot. e Creating a new meaning and seeking
repair, can help the child to move out of
shame.
In action: In action:

Be patient, remain calm and attuned;
Name ad explore feelings;

Provide validation;

Saying aloud your best guesses for how
they are feeling, without expecting a
response.

Examples

Curiosity: Wondering: “You say you are fine but it looks as you have been crying - | wonder what
has happened”, “I notice when you...”

Describe what you are seeing, “You are shivering but you don’t seem to realise you are cold!”
Empathy:

“You really wanted to see the play and you’re angry with me because | said you could not go. |
understand your anger since you want to see the play so badly! It must be so disappointing that
you can’t go with your class.”

“l can see that it’s tough because you don’t trust grown-ups, but we’ll work on that together.”

Appendix 5 - The Restorative/Repair Conversation

You will find a selection of questions below to use in your restorative meeting. These can be written
on an ID card so they are there for easy reference or could be part of the ‘Happy, Safe and Learning
contract.” Five questions are enough, foundation children will only manage two or three questions-
you know our children, so go with their need and what they can manage.

What happened?

What were you thinking at the time?

What have you thought since?

How did this make people feel?

Who has been affected? (who else was there?)

How have they been affected? (how does.... feel?)

What should we do to put things right? (How can we Robyn Repair this?)

How can we do things differently in the future? (What Charlie Choice could be made next
time? What would Danni Driver say?)

PNV R WNRE

Take your time with these meetings, allow up to 15 minutes, to give it the value you need.

1. Tryto get them to imagine it differently.

Scaling with them- on a scale of 1-10 how angry/other emotion were you?

3. Offer a postponement and some support if the child is not ready to talk at that point, be
clear to set a date with them the next day though.

N
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Appendix 6 — Behaviour Log - ‘Safe, Happy and Learning’ Contract.

Safe, Happy and Learning Contract

Elburton Primary School

TO:

Childs Name will begin this contract on this date to help in Childs Name

and those around him/her to be ‘safe, happy and learning’

GOALS FOR Childs Name:

1. Goal 1
2. Goal 2
3. Goal3
4. Goal 4

REWARDS IF GOALS ARE MET: example
1. T will be safe, happy and learning.
2. I will be outside for break and lunch time with my friends.

CONSEQUENCES IF GOALS ARE NOT MET:
1. Consequence 1
2. Consequence 2
3. Consequence 3

Signed by Child:

Signed by Member of Senior Leadership
Team:

Appendix 7 — On-going Behaviour Chart

For ongoing issues, the flow chart below needs to be followed, as a clear guide. In all cases where the
behaviour is a significant cause for concern, and it is ongoing, it will be logged on CPOMS and a
behaviour plan set in place. The template for a behaviour plan is in the appendices - a record of this
should be developed and agreed in partnership with the child, parent, class teacher and member of
SLT.
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Ongoing issues

Strategies agreed to
aid improvements-
behaviour plan
mplemented.

Weekly monitoring
with SLT

Teacher discusses
issues with Parents
and Child

If not enough
improvement made, a
face to face meeting
with child, parent, CT
and SLT member

SLT review progress and
adjustments made if
needed. Write additional
plan with clear targets.
Invalve parents fully.

3-4 week Monitoring
period

Parent contacted by
the class teacher with
update.

NB. CT (Class Teacher) and SLT (Senior Leadership Team)

This policy was presented to the Governing Body and agreed on 16™ July 2020

& St

dé@cd\ca

Head teacher: Date: 16/07/2020

Chair of Governors: Date: 16/07/2020
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